Secondary Education Task Team Report
Introduction:
Most education support in the refugee communities is targeting Early Childhood Development (ECD) and primary education and the primary school leavers are expected to transit to secondary school.  Yet, very little support is given to prepare the secondary schools in refugee hosting communities to receive these learners, nor a defined alternative model for the delivery of secondary education for out of school refugee and host community adolescents and youth, who have missed out on a number of years.   Currently there is a huge need for increasing secondary school enrolment rates as only 11% of the secondary school-aged population in refugee communities are enrolled in secondary school compared to the national average of 27%. Additionally, 25% of those who are enrolled are overage (ERP, 2018) and enrolment rates are particularly low for females who only make up a third of those who are enrolled.  
As a result, the education in emergency (EiE) working group Uganda deliberated and resolved to create secondary education task team. This task team was convened in order to develop concrete recommendations and proposals and advocate for improved access to secondary education for refugees and host communities in Uganda. 
The following were the objectives and Strategies that the task team worked to address:
1.)	To ensure that the issue of refugees and host communities’ access to secondary education is considered and given priority alongside efforts at the primary level, 
2.)	To share recommendations and suggestions on how access to sustainably delivered quality secondary education could be increased for refugees and host communities in Uganda, based on assessments and consultations with the MOES, development partners, UN agencies, and education actors and other stakeholders
3.)	Promoting and advocating for additional investment to improve refugees and host communities’ access to secondary education, in consultation with and supporting the education sector working group.
The task team’s deliverables were as follows:
i. Map out existing secondary education program interventions.
ii. Carry out secondary education situational, needs and gap assessment and analysis and share findings, recommendations and suggestions.
iii. Carry out assessment of the current experiences of education actors regarding the system and procedure of equating and translating of refugees’ educational certificates and documents, and share findings with recommendations and suggestions for improvement.
iv. Document and share the different models and approaches that are currently used by secondary education actors
v. Donor mapping and funding pipeline information compiled and shared.

The team in their work for the last six months held 6 coordination meetings to work on the 5 deliverables agreed upon by all task team members. Highlights of the work conducted are below. 
 
Deliverable 1: Mapping out, compiling and disseminating existing and planned secondary education programs, which partners are implementing what and where (output - stakeholder map for secondary education).
It was clear that the following are the partners providing secondary education to refugee and host community children and youth: Windle International, JRS, War Child Canada, Street Child, and Finn Church Aid. PEAS and AET also having secondary education programme although not necessarily in refugee setting. 
Windle International Uganda (WIU) runs sponsorship programme for secondary education in West Nile, Midwestern and Western Uganda. WIU also supports 13 Settlement based Secondary Schools. WCC is running AEP for lower secondary in Adjumani district. JRS has secondary education intervention for urban refugee majorly in Kampala while Finn Church Aid has been supporting 5 secondary schools in Palorinya settlement and 6 secondary schools in Bidibidi settlement throughout 2019 and will continue in 2020, 
[bookmark: _GoBack]Secondary education has been hugely underfunded and we could definitely do a lot more with better funding, but let’s discount all the progress we have made.
The approach of key international development partners is majorly sponsorship in formal school system and AEP for out of school youth willing to get back to complete secondary education being piloted by War Child Canada.

Deliverable 2: Identifying key issues, challenges and needs related to the provision of quality secondary education for refugees and local host communities in Uganda (output: gap analysis)
The number one issue in secondary Education in Emergency are around equating the academic papers of refugee learners when they are ready to sit the Uganda National Examinations at ordinary level (‘O’ Level). This is a laborious and costly process that agencies engaged in support secondary education dread. 
Another issue is language challenges affecting delivery of teaching and learning. This is particularly true because most refugees are using different languages of instruction back in their home countries and they need to be supported to transition to English as a medium of instruction for an English curriculum. It was agreed that there is need for a bridging programme to enable these leaners get along.
Cost of secondary education is more than tuition, it includes textbooks costs, instructional materials costs, general school maintenance and utility cost, and teacher remuneration which makes secondary education costs huge. 
Increasing the number of refugee girls into secondary education is yet another issue. Refugee girls are particularly disadvantaged since most of them are already mothers and supporting their access to secondary education adds to the overall cost of educating them.
The issues of psychosocial support and reproductive health is equally critical for refugee children and youth in secondary education.

Deliverable 3: Current system and procedure of equating and translating refugees’ educational certificates and documents, and ways to improve and standardize. This includes gathering, documenting and sharing current experiences of secondary education actors. (output: signed MoU and guidance note from the task team for all partners doing Equation) 
Currently partners are taking on equating tasks as individual organisations. For partners working with South Sudanese refugees, it requires sending the certificates back to Juba for certification by the South Sudan National Examination Council (SSNEC). This first step can take several weeks, and is very costly. Once the certificates have been verified and validated by SSNEC, they are sent back to UNEB so the actual equation process can take place.  Refugee from Kenya also need to verify the certificate through the Kenya National Examination Council (KNEC).
For refugees from Democratic Republic of Congo (DRC) it is yet to begin. Also, UNEB lacks the equating Framework for DRC documents and the secondary School Certificates are only translated by Makerere University Institute of Languages. Refugee Learners from all other countries be it in settlements and those in urban locations are also having challenges accessing equating services because most of them are taking it upon themselves to get their papers equated which sometimes expose them to risks associated with asylum seeking. They often go directly to Uganda national examination board (UNEB). 
Consultation among partners wishing for a mainstreamed approach to equation led to drafting of a tripartite MoU on equating processes for refugee students that is expected to be signed by Office of the Prime Minister (OPM), UNHCR (representing partners) and UNEB.
Once this is done, any partner supporting education for refugee youth and need equating services will be guided by the MoU. JRS led in the discussions around equating certificates and produced a guide as attached. At the date of writing this report, the MoU is yet to be signed. 

Deliverable 4: Models or approaches which could effectively expand access to quality secondary education for refugees and local host communities in Uganda and their path to sustainability 
The models that secondary education providers are currently using are support to infrastructural development (buildings) and teaching learning materials provision to increase learning spaces and facilitate better learning, contributing to teachers’ renumeration and teacher capacity building, sponsorship and AEP. 
Infrastructural development and provision of teaching/learning materials including menstrual hygiene kits seeks to fill the identified resource gaps in schools hosting refugees so that both refugee and host community children can access secondary education. FCA and JRS are very strong in infrastructural development while all the other partners have incorporated provision of teaching/learning materials in their interventions.
Contributing to teacher renumeration and capacity building is yet another approach which is addressing the teacher shortage and helped to reduce teacher- learner ratio hence improving the quality of teaching/learning processes. This is also common among most partners with intervention in secondary education in emergency.
Strengthening secondary school governance mainly done through training of board of governors (BoG) and parents teacher association (PTA) and direct financial support towards administration cost of host schools is part of the different approaches which partners are using to support secondary education.
Sponsorship model identify learners who are in school and struggling to pay or who have failed to progress to the next level due to tuition challenges yet they are bright and willing to study so that they are given full scholarship. This model uses formal school system.
AEP model focuses at increasing access by mobilising and enrolling children and youth who have been out of school for one reason or another and give them another chance to complete their education. AEP operates through learning centres where learners enrolled are taught using a condensed curriculum that takes a shorted period of time than a normal system would take. AEP provide all the major costs of educating the learners. It only leaves our personal effects and feeding which parents are expected to take care of.
All these models can be tweaked and refined to make them cost effective although sustainability remains a real issue.
AEP model is particularly critical for refugee youth as most of them have had their education interrupted for many years besides, most of them are already parents or have siblings that depend on them. It is therefore the most suitable as this will give them time for study and time to complete other responsibilities as well.
Street child has conducted research into low cost secondary education, needs and gaps in Nakivale settlement which rotated around flexible payment of PTA dues.

Deliverable 5: Which donors are interested in supporting and funding secondary education expansion? (output: donor mapping)
Donors found to be interested in supporting and funding secondary education were, among others, the World bank, the Mastercard Foundation, and BPRM. 
Individual organisations who are members of the secondary task team will continue to profile their work in secondary education and share achievements widely.

Annexes: 
.
1. Database/information on existing secondary education program interventions of different partners.
2. Secondary education situational, needs and gap assessment and analysis with concrete findings, recommendations and suggestions.
3. Guidance note on the system and procedure of equating and translating of refugees’ educational certificates and documents with clear findings, recommendations and suggestions for improvement.
4. Documented models and approaches that are currently used by secondary education actors.
5. Donor mapping and funding pipeline information.
